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CHAPTER I 
Introduction 
In 1975 the Federal Government signed into law the 
Education for All Handicapped Children Act (P.L. 94­
142). This law mandated a free and appropriate 
education for all handicapped children in the least 
restrictive environment. With the enactment of this 
law many handicapped students were placed in resource 
rooms and mainstreamed into regular classrooms as much 
as possible. With the recent popularity of the Regular 
Education Initiative, it seems more and more students 
will be mainstreamed on a full-time basis which causes 
a dilemma of how to best meet their educational and 
related needs. It is obvious that these students will 
still need special support and strategies to maintain 
their regular education status. )The responsibility of 
providing an appropriate educational program has become 
a shared responsibility of the regular and special 
educators. A popular proposal for facilitation of this 
relationship is the Educational Collaborative 
Consultant Model (West & Idol, 1987). This model would 
incorporate the interaction of professionals with 
' .... ~ .'-1. 
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diverse expertise to generate creative solutions to a 
mutually defined problem. The final outcome is to 
ensure students with special needs an effective program 
that will enable them maximum interaction with the 
normal population of the school. 
Purpose of the Study 
The purpose of this paper was to review the 
literature of various theories, models and related 
research on the educational consultation process that 
have been studied and applied to learning disabilities. 
This interest evolved from the need to establish a 
sound and feasible L.D. consultation program in a 
private school setting. 
Scope and Limitations 
The intent of this paper was to review research in 
the area of the consultant's role for the learning 
disabilities resource teacher. This material was not 
limited to grade level. This paper reflects theories, 
and studies published after 1975. 
Definitions 
least restrictive environment- According to 
P.L. 94-142, the educational placement for handicapped 
students that is as close to the regular classroom as 
feasible (McLoughlin & Lewis, 1986). 
r ..... ,; 
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mainstreaming- liThe temporal, instructional, and 
social integration of eligible exceptional children 
with normal peers based on an ongoing, individually 
determined, educational planning and programming 
process and requires clarification of responsibility 
among regular and special education administrative, 
instructional, and supportive personnel" (Kaufman, 
Gottlieb, Agard & Kukic, 1975, p.4). 
consultant- The special education teacher 
learning or behavior specialist who interacts in a 
professional relationship with a regular classroom 
teacher on a matter related to a targeted student for 
whom the regular classroom teacher has primary 
responsibility (West & Idol, 1987). 
mildly handicapped- Students eligible for 
services for mild mental retardation, learning 
disabilities and/or emotional disturbance (McLoughlin & 
Lewis, 1986). 
normal- Non-handicapped students (P.L. 94-142) 
interdisciplinarY- Combined perspective of 
special education, school psychology, guidance and 
counseling (West & Idol, 1877). 
curriculum-based assessment- A type of informal 
inventory in which test items are taken from or are 
9 
similar to items from the curriculum used in the 
classroom (Idol, Paolucci-Whitcomb, & Nevin, 1987). 
resource room program: Any setting in the school 
to which students come to receive specific instruction 
on a regular basis, while receiving the majority of 
their education in the general school program 
(Wiederholt & Chamberlain, 1989). 
data-based instruction- t1A model of an 
individualized program based on the student's entry 
level and establishment of individual objectives for 
the student, reinforcement and instructional principles 
designed to increase the student's performance. An 
evaluation follows to determine effectiveness of 
instruction and procedures are modified until the 
desired changes occur" (Idol et al., 1987, p.10). 
competencY-based instruction- A model of an 
individualized program based on instructional 
objectives that allow students to work at their own 
rate (Nagel, Richman, 1972). 
criterion referenced instruction- Teaching to a 
specified level of mastery or achievement using 
specific classroom goals and objectives (Nagel & 
Richman, 1972). 
'I~~: 
10 
collaborative consultation- "An interactive 
process that enables teams of people with diverse 
expertise to generate creative solutions to mutually 
defined problems" (Idol, et al., 1987, p.l). 
non-categorical Not grouping learners with 
specific handicapped labels (Idol-Maestas, Lloyd, & 
Lilly, 1981). 
direct service- To assist students with remedial 
or tutorial services (Idol, 1989). 
indirect service- Assisting others, such as 
regular education teachers, who then apply the 
intervention to their students (Lisiak, 1980). 
learning disability: itA disorder in one or more 
of the basic psychological processes involved in 
understanding or in using language, spoken or written, 
which may manifest itself in an imperfect ability to 
listen, think, speak, read, write, spell or to do 
mathematical calculations. The term includes such 
conditions as perceptual handicaps, brain injury, 
minimal brain dysfunction, dyslexia, and developmental 
aphasia. The term does not include children who have 
learning problems which are primarily the result of 
visual, hearing, or motor handicaps, of mental 
retardation, of emotional disturbance, or of 
' . 
./ ~. 
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environmental, cultural, or economic disadvantage" 
(Federal Register, December 29, 1977, p.65083). 
Summary 
Since the enactment of P.l. 92-142, educators have 
strived to mainstream L.D. students into regular 
classrooms. The dilemma of shared responsibilities has 
been a continuing source of problems. The purpose of 
this research was to examine the Educational 
Consultation Model for the resource teacher. 
Definitions were given to help the reader understand 
the terminology_ 
12 
CHAPTER II 
The Collaborative Consultation Model 
This chapter reviewed literature on the 
Collaborative Consultation Model of education for 
mildly handicapped and at-risk students. It discussed 
the basic principles of collaboration and consultation 
and examined the advantages and benefits. The role of 
the consultant was discussed in terms of problem 
identification, development, implementation and 
evaluation. The Resource/Consulting Teacher Model was 
reviewed specifically to describe direct and indirect 
services of the model. In conclusion, the 
effectiveness of the consultation service was 
discussed. 
Collaborative consultation has its roots in a 
model of consultation that was first described by Tharp 
(1975). This concept of an efficient model was made of 
the three components: the target, the mediator, and the 
consultant. It was this model that Idol, Paolucci­
Whitcomb and Nevin (1987) used as a basis for their 
consultation model. They referred to the target, as 
......> ".
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the student who has been identified as having either 
academic or social problems, the mediator, as the 
regular classroom teacher, and the consultant as the 
person with the knowledge or skills to mobilize the 
mediator's influence (Idol, Paolucci-Whitcomb, Nevin, 
p. 2). In actual implementation the mediator and the 
consultant worked together to inform and influence one 
another for the purpose of ameliorating the problem. 
Diagram 1 showed the dynamics of communication between 
the three components. The solid arrows indicated 
direct interaction, and the dotted lines showed 
indirect interactions. 
Advantages and Benefits 
According to Idol, Paolucci-Whitcomb, Nevin, 
(1989) the collaborative consultation model had several 
advantages. First, the special and regular teachers 
were able to share expertise because of their mutual 
responsibility for the education of the referred 
exceptional learner. Second, the consultant role 
resulted in increased communication among diverse 
professional disciplines leading to an increased 
sharing of material and human resources. Third, 
collaborative consultation facilitated appropriate and 
beneficial liaison with other community agencies and 
.,',.• ,i 
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parents. Fourth, collaborative consultation 
facilitated the provision of instructional services 
based on academic and social learning needs rather than 
on categories of exceptionality. Traditional 
territorial domains were not necessary in implementing 
the mode. Fifth, collaborative consultations is a 
student-centered approach that required both consultant 
and consultee to develop creative and effective 
programs. They also reported that the benefits of this 
type of intervention was far-reaching and that students 
benefited by receiving instruction 
in the least restrictive environment~ Teachers and 
parents, as mediators, received direct assistance in 
implementing management programs in their natural 
settings of either the classroom or the home. 
Administrators benefited in that this model of special 
services was more cost-effective than the traditional 
pull-out resource program. The research by D. Johnson 
and R. Johnson (1980) noted that cooperative 
interaction among faculty and administration was as 
beneficial as cooperative learning was for students. 
Principles of Collaboration 
According to Idol, Paolucci-Whitcomb, and Nevin 
(1987), the first principle of the triadic model, 
16 
required the consultant and the mediator to share the 
problem. Hord (1986) made the distinction between 
collaboration and cooperation. He defined cooperation 
as a term that assumes two or more parties, each with 
separate and autonomous programs, who agree to work 
together in order to make each of the programs more 
successful. In contrast, he defined collaboration as a 
shared responsibility and authority for decision making 
for a targeted student. It was this equal concern that 
provided an outcome of an effective program for 
students with special needs, within the most 
appropriate settings and with maximum interaction with 
non-handicapped peers. As noted by Lates (1975), 
"educators must be willing to incorporate effective 
procedure into their own competencies and must learn to 
communicate with persons from many different and often 
specialized fields ll (p.48). In order for effecti\,1eness 
it was important for members of this collaboration team 
lito explain opinions, to paraphrase perspectives, to 
encourage contributions from other team members and to 
arrive at a team consensus ll (Idol, Paolucci-Whitcomb, & 
Nev i n p. 6 ) . 
The second principle of collaboration according to 
Idol, Paolucci-Whitcomb and Nevin (1987) was that 
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"implementing change involved recognition of individual 
differences in developmental progress" (P. 12). The 
changes involved in planning, learning new behaviors 
and adapting to new routines required educators and 
administrators to be aware of individual's differences 
in terms of implementation, feelings and reactions. 
Thus, it was important for all involved in the process 
of collaborative consultation to be sensitive to the 
stages of change and the effects they had on all 
concerned. Researchers at the University of Texas at 
Austin (Hall & Loucks, 1978) had developed a model of 
predictable patterns that were evident as individuals 
became more skillful in implementing changes. With 
each stage, specific feelings and behaviors were 
associated: 
AwareneSSN Little concern about or involvement 
with change was indicated. 
InformationalN A general awareness of the change 
and interest in learning about it in more detail was 
indicated; the person seemed to be unworried about self 
in relation to the change and was interested in real 
aspects of the situation (for example, general 
characteristics, effects, and requirements for use) in 
a selfless manner . 
. ""-.. :' 
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personal. The person was uncertain about the 
demands of the change, personal adequacy to meet those 
demands, and role with respect to the change. This 
stage involved analysis of the person's role in 
relation to the reward structure of the organization, 
the person's decision-making process, and the person's 
potential conflicts with existing structures or 
personal commitments. 
Management. Attention was concentrated on the 
processes and tasks of using the change and on the best 
use of information and resources; issues related to 
efficiency, organization, management, scheduling, and 
+ •~lme demands are paramount. 
ConsequencesM At~ention focused on the impact of 
the situation of students in one's immediate sphere of 
influence; the emphasis was on relevance of the 
situation for the students; evaluation of student out­
comes, including performance and competencies; and the 
changes needed to improve student outcomes. 
Collaboration. The focus here was on coordination 
and cooperation with others in the use of the new 
procedures (Hall & Louck, 1978). 
Refocusing. Consideration was given to ways of 
generating more universal benefits from the change, 
19 
including the possibility of inducing other major 
changes or replacing behaviors with more powerful 
alternatives; here the person had definite ideas about 
alternatives to the proposed or existing form of the 
change. 
It was within this type of framework, that 
participants of the collaborative consultation 
can expect to experience stages of concern and at 
different time frames from that of their colleagues. 
The third principle reported by Idol, Paolucci-
Whitcomb and Nevin (1987) as necessary for 
collaboration was that when reinforcement principles 
and practices were applied, it resulted in improved 
skills, knowledge, and attitudes for all members of the 
team. The same reinforcement principles that 
professionals applied to students in order to change or 
accelerate academic and social behaviors could be 
applied to their own interactions within the team. 
Examples of these types of reinforcers were classified 
as secondary or social. They included positive verbal 
recognition on an individual basis or to a group, a pat 
on the shouldei, or simply a smile (Hammill,& Bartel, 
1986). As reported by Bauwens, Hourcade and Friend 
(1990), a significant possible obstacle reported by 
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teacher prior to beginning a consultant working 
relationship was that of potential limitations in the 
ability of professionals to develop cooperative working 
relationships, and potential resistance by colleagues 
to such a radical shift in the service format. Thus, 
it was recommended by Phillips, and McCullough (1990) 
"that co-consultants dialogue and train together to 
build shared conceptualizations and learn common 
problem-solving skills" (p.292). It was 
this principle of interaction to "catch each other 
being good" (Idol, et a1., 1987), that fostered the 
effectiveness of new skills and successful 
implementation of the triadic model. 
The final principle of collaboration reported was 
that collaborative consultation involved making data­
based decisions through a functional analysis (Idol et 
al ., 1989). 
A basic assumption of behavior theory was that a 
student's school behaviors were a function of events 
that preceded and followed the behaviors (Idol, et 
al. ,1987). Thus, the major task for the consultation 
team was to identify those school-based events that 
increased, decreased, and maintained the student's 
llbehaviors (Idol et a1., p. 10). It was through the 
21 
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collaboration process that a functional analysis of the 
student's learning deficits were identified in terms 
of procedural and systems deficits (Idol-Maestas, 
Lloyd, & Lilly, 1981). To implement this decision­
making process (Idol et al., p.l0) outlined five basic 
skills for accomplishing this process. 
(1) determining exactly what the targeted 
learner and/or the mediator/consul tee can 
do before intervention; (2) publicly 
specifying the intended outcomes of the 
intervention; (3) developing, implementating 
and evaluating special materials; (4) 
identifying the small steps required for 
complex tasks; and (5) identifying events 
that serve to accelerate the progress of 
both the mediator and the target" (p. 10). 
Principles of Consultation 
The interaction of the personnel involved in the 
consultation process hinged on the shared goal of 
improving and maintaining the competencies of all 
involved in educating the targeted student (Idol et 
a1., 1987, p.l1) indicated six specific principles. 
The first was "situational leadership guides the 
implementation of collaborative consultation." This 
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leadership process was defined as an influencing 
relationship among mutually dependent team members CD. 
Johnson & F. Johnson, 1975). In the process of 
collaborative consultation, leadership should be 
distributed among all involved in a "give and take" 
relationship (Idol et al., 1987, p.12). As explained 
by Hersey and Blanchard (1982), it was a "situational 
leadership" that required flexibility. 
The second principle outlined by Idol, Paolucci­
Whitcomb, and Nevin (1987), was that "cooperative goal 
structures underlie conflict resolution through 
collaborative consultation" (p.14). It was through the 
consultation process that both areas of strength and 
areas of needed improvement for the consultant and the 
mediator were examined. In order to effectively deal 
with controversies that would inevitably surface, it 
was important for participants to view disagreements 
and conflicts within a cooperative framework. Reviews 
of the controversy research of D. Johnson (1980) 
indicated that when controversy was managed 
effectively, the result was an increased motivation 
among the members of the conflict. Effective 
management hinged on the problem "ownership" (Idol et 
al., 1987 p.14). By eliminating the label of 
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exceptionality, the territory of "ownership" became a 
shared problem rather than one that belonged to a 
special education person or department. 
The third principle reported was that 
collaborative consultation relied on people who used 
appropriate interview skills. Both consultant and 
mediator needed to incorporate effective interview 
skills during the process. These skill were defined as 
the ability to conduct oral interaction that were 
purposeful and direct and in which one person may take 
the responsibility for the development of the 
conversation (Molyneaux & Lane, 1982). The goal of this 
process was to "obtain perceptions about current or a 
historic target problem (Idol et al., 1987 p.16). Other 
sources for information should include parent and 
sibling interviews, classmate interviews, and those of 
other specialists (Idol 1987). 
The fourth principle included was that active 
listening facilitates meaningful interactions from all 
participants. In order to minimize misunderstandings, 
active listening was considered important in consulting 
(Idol-Maestas & Ritter, 1985). Gordon (1980) had 
developed a system that involved receiving information 
in a non-judgmental fashion, then questioning to 
24 
clarify messages, restating, paraphrasing and finally 
summarizing. 
The fifth principle was that oral and written 
communication must rely on common nonjargon language 
Idol et al., 1987). Verderber (1981) described the 
process of communication as "dynamic" or lIin constant 
motion u This type of communication therefore should• 
be an ongoing and simultaneous process between all 
persons who have interest and involvement with the 
students. Idol, Paolucci-Whitcomb and Nevin (1987) 
included seven important components in this 
communication. They were: people, context, rules, 
messages, channels, noise, and feedback. 
All involved must assume involvement in the giving 
and receiving. The context was described by Idol et 
al. (1987) as the physical and social setting that 
could affect the meaning of the communication and the 
expectations of the team members. The rules of 
communication became established and strengthened as 
the team members became better acquainted. 
The message was explained as the content, which 
involved symbols and organization (Idol el al., 1987). 
Jargon terms tended to create distance so it was 
suggested that they are not included in the dialogue. 
25 
The channel of communication included facial 
expressions, gestures and body movements. The 
importance of body language could be as meaningful as 
the actual spoken message. This channel also included 
the level of internal and external distractions (Idol 
et a1., 1987). An external distraction included noise 
and interference from outside the conversation, while 
internal distractions included off-task thinking of 
either the mediator or consultant. 
Feedback was the component of conversation that 
let the person sending the message know whether it was 
heard, seen or understood (Idol et a1., 1987). It was 
this element that helped the sender realize if the 
message was received correctly or perhaps 
misinterpreted. An open and honest feedback was 
important in creating a relationship between the 
mediator and the consultant. 
The final principle of consultation was that 
positive nonverbal language was required to implement 
collaborative consultation. Nonverbal language was 
described (Idol et al., 1987) as involving many 
different actions and postures including Il prox imity, 
territory, temperature, lighting, personal style, 
dress, time management, kinesics, gestures, affect 
II 
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regulators, adaptors, paralanguage, and vocal 
interferences (Idol et a1., 1987, p .19 ) . Messages 
were communicated through these nonverbal communication 
and thus it was suggested that strategies for improving 
the skill of perception- checking be used. 
11 nFJro.)( imi t.y N This referred to the dista nee of 
space between communicators. It was considered (Idol 
et a1., 1987) appropriate for intimate conversation 
with close friends to be up to 1 1/2 feet or personal, 
casual conversation 1 1/2 to 4 feet; for impersonal~ 
business contacts, from 4-12 feet. When these distances 
are violated, listeners tended to move away. Idol et 
a1.(1987) indicated this was important to keep in mind 
in order to maintain the comfort level of all members 
of the problem-solving team. 
uUTerritorYN The teacher's/mediator's territory 
was his/her classroom. In developing a positive 
relationship it was reported (Idol et a1., 1987) that 
arranging to be invited into this territory was vital. 
i! N I)Temperat.tire and 1ight.i ng Because temper ature 
and light could either stimulate or deter 
communication, it was suggested that a comfortable 
level of both be established for meeting areas. 
~ .. 
L·'
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IlPersonal st.Yle. 1I People often draw first 
impressions about other based on body types. Although 
there was little one can do about this, it was pointed 
out that it should be kept in mind when establishing 
relationships. 
"Time management. .. The variable of time should beII 
used to facilitate communication. For instance, the 
length of meetings and the time of day should be 
mutually convenient. 
HKenesicSM N The nonverbal body motions of the 
face, gestures, and posture all send out communication 
messages. Consultants needed to keep these in mind 
when trying to establish a good relationship with 
rnediators. 
"Gest.ures ll Any body motion that emphasizes 
what was said is a gesture. It was important that 
consultants be aware of the strengths and weaknesses of 
gestures so they can learn to use them appropriately 
lIAffect.u The way one reacts to the message could 
reveal and emit a message. Consultants could learn a 
lot about team members by observing other's affect 
displays (Idol et al., 1987). 
28 
"Regulat.ors .. The cues of such things as changeU 
in posture, nodding of the head, raised eyebrows and 
shift in eye contact could communicate messages. 
II Adapt.orsII It was through body messages that the 
consultant could communicate acceptance and develop 
adaptive efforts to satisfy needs, manage emotions and 
develop positive social contacts. An example of an 
adaptor used in acceptance was the unfolding of arms 
and looking directly at the person involved in the 
communication process. 
"ParalangLlageN n The elements included in this 
nonverbal communication were pitch, volume, rate and 
quality of the voice. These elements had the power to 
supplement, complement or contradict the spoken word. 
~/ocal i nt.erferences., II Such dist r actions as It uh , " 
lI er ," lI o k,1I and "well" interfered with the message. 
Verderber (1981) concluded that these types of vocal 
interferences were caused by a fear of silence. He 
suggested deleting them to improve communication 
skills. 
The Consultant Role 
According to Sherrel Lee Haight (1984), the role 
of the consultant included having specific knowleage, 
skills in analysis, synthesis, and problem-solving 
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strategies, as well as an aptitude for communication, 
human relations and skill development. Lesiak (1980), 
summarized the literature by concluding that the 
category of consultation was an area of responsibility 
that stands on rationale and theory. 
The rationale and theory have been described in 
literature for over thirty years. The consultant's 
responsibilities have been described in a variety of 
ways. Although, the common thread reported was based 
on the needs of the situation. The goal that Lesiak 
(1980), reported as the common element was to solve the 
educational problem (of the student) and to enhance the 
teacher's skills and strategies in solving problems. 
The actual service delivery of consultation 
methods have been reported in a variety of ways. The 
primary consultation model focused on indirect 
consultation services to teachers and the resource-
consultation used both indirect and direct student 
services (Lilly & Givens-Olge, 1981). 
The indirect service model included "tasks where 
the consultant worked with a mediator (teacher or 
parent), who in turn worked to change the student's 
behavior" (Heron & Harris, 1987 p. 25). This model 
focused on providing teachers and/or parents 
~ . 
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recommendations or suggestions for intervention, 
helping design instructional materials or in some 
cases, referring the teacher to another agency (Heron, 
Harris 1987). 
Heron and Harris (1987) reported that the main 
advantage of this type of indirect service was that the 
consultant can serve more pupils. With the indirect 
model, the consultant provided technical assistance to 
the teacher, who in turn provided the direct service to 
the student. This was also stated as an advantage in 
that the newly acquired skills were used as a 
preventative approach in the future. The main 
disadvantage reported with this model was the 
difficulty to determine whether the improved student 
performance was due to the new instructional material 
or the teaching method of the teacher. 
~ Direct service to students included tasks in which 
consultants actually work with the student. Heron and 
Harris (1987) explained that this can take the form of 
conducting assessments, performing interviews, 
providing counseling and observing students in daily 
settings. According to Bergan (1977), direct service 
to students were usually carried out directed after a 
referral in order to obtain pertinent information. 
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Advantages indicated by Bergan (1977) in this 
model were that the student perceives the consultant as 
a colleague because he/she can have some part in the 
decision-making process. The consultant served as an 
advocate to the consultee. 
The main disadvantage reported by Bergin (1977), 
was the time factor. Meeting students on an individual 
basis would be time consuming. Another disadvantage he 
reported was that if direct service was given to the 
students, the classroom teachers may not learn to use 
the preventative skills themselves. Bergin suggested 
(1977) that direct service should be offered when the 
need arises. When other professionals could be called 
upon to help, referrals should be made. 
Direct service to teachers was reported by Heron & 
Harris (1987) as another important aspect of the 
consultant's role. This can be done individually, in 
small groups, or with the entire school staff. The 
goal of this direct consultation was to improve the 
teachers' skills so they can deal with problems more 
effectively. Newcomer (1977) stated, liThe consultant's 
ultimate goal is not to remediate a particular child's 
learning problems, but to prevent certain problems from 
developing and provide the regular educator with the 
~.I 
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additional skills and competencies required to under­
take remedial activities" (p.161). 
Heron & Harris (1987) reported five methods of 
direct service to teachers. They were as follows: 
conduction classroom observation, modeling, conduction 
inservice training, conducting evaluat:ons and 
providing referrals. 
By conduction classroom observations, consultants 
were able to give the classroom teacher quantifying and 
qualifying feedback on the targeted student's behavior. 
The consultant was able to report information on 
behavior frequency, and who was receiving attention and 
under what circumstances. Base-line data was collected 
in order to review a record of the amount of time the 
teacher was spending with each student. By reviewing 
this data, the teacher was able to adjust his/her 
interactions with the students. 
Bandura (1971) defined modeling as physically 
showing an instructional procedure to another person. 
Heron & Harris (1987) stated that modeling could be 
performed at any stage during the process of 
consultation. According to Brown, Reschly, and 
Wasserman (1974), covert modeling was the most 
effective for consultants to use. In this method, the 
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consultant performed the process in the presence fo the 
teacher but without directed saying, IlThis is how you 
should do this". The advantage to this was that the 
teacher was not put in a situation of inferiority. 
Continued teacher inservice training was another 
element of the direct service to teachers. This was 
defined by Joyce & Showers (1980) as the process of 
acquiring new skill in order to maintain or improve 
instructional effectiveness. According to Brophy and 
Good (1974) inservice training was effective when it 
made teachers aware of their established, but 
inappropriate interaction with the students. The 
following nine-point intervention program for 
consultants was offered by Brophy and Good (1974): 
If 1 . Collect behavioral data on 
~ 
a representative sample of students 
or the entire class but maintain 
separate records for each individual 
student. 
.' ,2.	 Identify explicit problems or possible 
developmental points that appear in 
the data. 
3 .	 If possible, find contrast groups to 
show good teaching behavior, making it 
"--.1
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possible to ask teachers to extend to new 
situations behavior that is already in 
their repertoire rather than to ask them 
to perform new behaviors. 
4.	 Express interest in the problem, but
 
allow teachers to give explanations
 
suggesting changes.
 
5.	 Pinpoint differences in teaching behavior 
with contrasting students and suggest 
change in teaching behavior with target 
students as a possible corrective step. 
6.	 If the teacher is agreeable, engage in
 
mutual problem solving until explicit
 
treatment procedures are agreed upon.
 
7.	 Specify exactly what the teacher will do 
to attempt to change student behavior. 
8.	 Arrange to get posttreatment data to 
evaluate success in changing teacher and 
student behavior and to examine the data 
for radiation effects. 
9.	 Hold a debriefing session with the teacher 
review the results of the study and to 
gain valuable clinical data from the 
+-	 . t· (
,-eacher .' p . 58 ) 
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Evaluations were another important element in the 
consultant's role. According to Albert (1977), a 
functional evaluation helped determine whether the 
treatment or intervention was effective and also 
supplied data of future situations. 
There may have been times when consultants were 
not able to solve a classroom problem. Therefore, Heron 
and Harris (1987) indicated that it was the role of the 
consultant to refer these types of problems to other 
professionals. It was important that consultants were 
familiar with the referral resources of the community, 
including child protective services, mental health 
agencies, parent assistance programs, and counseling or 
clinical services. 
Consultants may have been called upon to provide 
direct service to an administrator. Heron and Harl-is 
(1987) reviewed some of the services: assistance with 
classroom placement decisions, ecological or physical 
design arrangements, scheduling, and staff development. 
The consultant needed to have a clear idea of the 
objectives of the administrators. A time frame was 
also considered to be an important element when working 
on a specified plan with administration. 
.. .~ ....'. "..\ 
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Another role of the consultant reported by Heron 
and Harris (1987) was that of facilitating the 
Individual Educational Program (rEP). It was his/her 
role to ensure that all aspects of the rEP were 
complete and met the time specifications. Turnbull, 
Strickland, and Brantly (1982) pointed out the 
importance of the consultant to ensure full 
participation of all members of the team: 
lIAn initial step to foster coordination is 
the involvement of persons responsible 
for implementation in the initial decision-
making process of rEP development. A major 
consideration is to involve the teachers of 
the handicapped student in the development 
of the rEP .... An important system of checks 
and balances occurs when persons responsible 
for implementation participate in the 
planning process. II (p.231) 
The consultant was most effective when he/she was 
knowledgeable about the responsibilities of the other 
personnel. It was by sensitivity to their roles that 
the consultant was able to know which professional 
could offer the maximum amount of assistance (Heron & 
Harris, 1987). 
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An additional role of the consultant was that of a 
manager of coordinating personnel and information. It 
was a responsibility for the consultant to help decide 
which delivery system of services would be best suited 
for the student's needs. If the student needs included 
services of a speech and language clinician, counselor, 
adaptive physical education or any other special 
service personnel, it was the role of the consultant to 
make sure these services are integrated into the 
student's schedule (Herron and Harris 1987). 
Problem Identification 
According to Tindal and Taylor-Pendergast (1989) 
the consultation process began when the consultant 
meets with a consultee to identify or clarify problems 
and issues of a targeted student. Information on the 
student's behavior and performance was gathered by 
collecting classroom observations, reviewing records 
and administering tests as a means of diagnosing 
student's learning difficulties. 
Program Development 
After identifying the problems Tindal and Taylor-
Pendergast (1989) stated the next step for the 
consultant and the consultee was to design a written 
plan or intervention program. They suggested that 
',,\ . 
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programs were to be developed to meet several specific 
criteria. First, the targeted behaviors were to be 
specifically defined. Secondly, the time frame for the 
intervention should have been specified. Next, the 
provisions or description of materials, management 
strategies and data collection techniques must be 
decided upon. Lastly, the collected data must be 
analyzed and interpreted. 
Program Implementation 
Tindal and Taylor-Pendergast (1989) defined this 
phase as the time following a review of the proposed 
program in which the consultee changed the targeted 
student's previous program or incorporated new routines 
into the current one. They stressed that this phase 
continue until data was formally collected to determine 
the programs effects. 
Program Evaluation 
According to Harris and Heron (1987) it was the 
evaluation that provided the means to determine the 
effectiveness of a given course of action. Program 
evaluation can provide valuable information for 
decision making (Angrist, 1975). There were two types 
of evaluations reported by Harris and Heron (1987). 
The formative evaluation was conducted during the 
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actual implementation of the intervention program. 
During this stage of evaluation, the consultant 
determined whether the plan was being implemented as 
intended and to what degree was it effective in 
changing the behavior. Midcourse correction was 
reported as a possible alternative at this point by 
initiating another strategy (Heron & Harris, 1987). 
It was the summative evaluation that was conducted at 
the end of the intervention to determine if the 
teachers'or students' behavior changed a significant 
amount in the desired direction. Two important issues 
to be considered at this point as reported by Tindal & 
Taylor-Pendergast (1989) were that the data are defined 
broadly enough to include both quantitative and 
qualitative information, and that the data can focus on 
both the consultee (teacher) or the target (student). 
The Resource/Consulting Teacher Model 
The Resource/Consulting Teacher (R/CT) model based 
on the framework of the resource room model (Hammill & 
Wiederholt, 1972) was reported by Idol (1989) to expand 
special education services to indirect, consultative 
support. She defined this model as and important 
"bridge" between the resource room model and consulting 
teacher model. Idol's (1989) R/CT model provided two 
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basic types of services, direct and indirect, for the 
student with mild academic and/or behavior problems. 
Direct Service of the R/CT Model 
The R/CT model according to Idol (1989) provided 
direct services in the resource room or a similar 
setting. There was no particular emphasis on labels of 
exceptionality. She reported that the direct service 
role of the R/CT was to teach students by offering 
academic and study skill instruction and behavior 
management. She categorized the most important 
characteristics of this direct teaching as being: 
"(a) use of curriculum-based assessment, 
Cb) direct instruction on specific skill 
deficits, (c) continuous monitoring of 
of student progress via data-based 
instruction, Cd) emphasis on criterion-
referenced, mastery learning, (e) emphasis 
on using stages of learning to promote 
maintenance and generalization of a 
remediated skill, and (f) application of 
the principles of applied behavior analysis 
to understand the impact of teacher-, 
curriculum-, and student-related variables 
influencing students' responses to 
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fllearning (p .39). 
Curriculum-based Assessment 
Idol (1989) reported that R/CTs were skill in 
using curriculum-based assessment as a means of 
diagnosing students S learning difficulties. They 
should also be skilled in developing their own 
curriculum-based instruments to match the instruction 
used in the general school program. 
Direct Instruction 
The direct instruction that Idol (1989) referred 
to was that of remediation of basic skills in problem 
areas relevant to general school achievement and the 
general school curricula. These problems could be 
academic problems, study skill problems, behavior 
problems, or a combination of all three. Idol (1989) 
included the following components to define direct 
instruction: 
II 1.	 refers to academically focused, 
teacher-directed classrooms; 
2.	 uses sequenced and structured 
materials; 
3.	 refers to teaching activities 
where goals are clear to 
students; 
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4.	 allows tine allocation for 
instruction that is sufficient 
and continuous; 
5.	 provides for extensive coverage 
of content; 
6.	 requires performance of students 
to be monitored; 
7.	 provides feedback to students 
that is immediate and academically 
oriented; 
8.	 requires teachers to control 
instructional 90als; 
9.	 requires teachers to choose materials 
appropriate for students' abilities; 
10.	 required teachers to pace the 
instructional episode; 
11.	 allows for student-teacher inter­
actions to be structured, but not 
authoritarian (learning takes 
place in a convivial atmosphere); 
12.	 defines the goal as moving 
students through a sequenced 
set of materials or tasks." (p.40) 
Data-based Instruction 
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Data-based instruction (DBI) was included as a 
component of Idol's (1989) direct instruction and was 
defined as "a scientific way of describing, measuring, 
and assessing both learning and social behavior ll 
(p.40). Blankenship and Lilly (1981) listed eight 
basic steps of DBI as: 
II 1.	 statement of problem in behavioral 
terms. 
2.	 collection of baseline data 
3.	 statement of instructional objectives. 
4.	 analysis of instructional objectives 
into teachable components (if necessary 
due to the complexity of objectives). 
5.	 determination of teaching-learning 
procedure and initiation of instruction. 
6.	 continuous measurement of student 
progress toward objectives. 
7.	 charting student progress data. 
8.	 instructional decision-making 
concerning adequacy if inter­
vention" (p.41). 
Positive effects of using this type of precise 
teaching was reported by Haring and Krug (1975) to 
0:. •• 
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ensure successful mainstreaming of students with 
academic and behavioral problems. 
Criterion-referenced Mastery Learning 
Mastery learning according to Bloom (1974) was 
based on the premise that if given sufficient time, 
necessary assistance, and motivation to use the 
allotted time, most students can reach a criterion 
level of achievement. Because students learn at 
different rates, an individualized approach with a 
sequenced set of learning matel-ials should result in 
mastery of materials for most students (Idol, 1989). 
Stages of Learning 
Idol's (1989) direct instruction relied on the 
following stages of learning: acquisition, reversion, 
proficiency, maintenance, generalization and 
adaptation. The amount and type of remediation must be 
decided upon in accordance to the stage the learning 
was in. Idol (1989) stated that the appropriate 
instructional plan should lIinclude efforts to assist 
the student in maintaining the newly acquired skill 
over time, generalizing the use of the skill to other 
situations and settings, and learning to adapt the 
llskill to various learning contexts (p. 42). 
Applied Behavior Analysis 
-' <t.' 
.~ 
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Idol (1989) reported that R/CTs use applied 
behavior analysis in their diagnosis of problems, in 
designing the instruction used in the resource program, 
and in the collaborative and cooperative planning with 
the mainstream teacher. 
Indirect Service of the R/CT Model 
Indirect service of consultation was the second 
type of support provided by the R/CT according to Idol 
(1989). She described the major purpose was lito 
provide assistance to the general classroom teachers 
who teach special needs students (p.39). The R/CTII 
role was to assists, support and advise the classroom 
teachers regarding problems related to learning and 
behavior. Activities that were included by Idol (1989) 
were assessing learning, study skills, and behavior 
problems in the classroom, sharing in decision making 
for instruction and student management, monitoring 
data-based instruction and reordering the sequence of 
classroom curricular materials to facilitate academic 
progress. As discussed by Christie, McKenzie, and 
Burdett (1972), the R/CT also offered assistance for 
large group management problems, and offered inservice 
training workshops to other teachers. The R/CT's role 
also included the training and supervising of cross-age 
. . ;~. , .~ 
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tutors (Jenkins & Jenkins, 1981). Another 
responsibility included working with parents 
and offering assistance with home tutorial or child 
management systems (Idol, 1983). 
Effectiveness of Consultation Services 
Literature reviews of the research in school 
consultation suggested that it was generally an 
effective form of intervention (Kratochwill, Sheridan, 
& VanSomeren, 1988). One limitation in studying the 
effectiveness of consultation, as reported by West and 
Idol (1987) was that there were at least ten different 
models and many more variations to these models. 
Stuaies of the process of consultation confirmed that 
it was a multidimensional and complex process (West & 
Idol, 1989). 
However, studies on consultation effectiveness 
have shown some promising results. As reported by 
Ritter (1978), referrals to special education have 
decreased after four to five years of using 
consultative services. Gutkin (1980), reported positive 
attitudes of recipients of consultative services, as 
long as the recommendations of the consultant were 
realistic. Increased student achievement has also been 
found with resource/consulting programs that have both 
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the direct and indirect component (Wixson, 1980). 
Student achievement was improved when teachers received 
curriculum consultation (BjorK, 1970). Student gains 
according to Jason & Ferone (1978), have been found to 
generalize to other students when teacher effectiveness 
was positively changed. 
This chapter reviewed the literature and research 
on collaborative consultation as an answer to the 
offering the least restrictive environment to mildly 
handicapped and at-risk students. Advantages and 
benefits were discussed in terms of collaboration. 
Program development, implementation and evaluation 
were discussed. The Resource/Consultation Model 
was examined in terms of direct and indirect services 
to students and colleagues and the effectiveness of 
consultation services was discussed . 
. " .~ 
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CHAPTER III 
Summary and Conclusion 
The purpose of this paper was to review literature 
on the Collaborative Consultation and discuss the 
various theories, models and principles as they relate 
to students with special academic needs. The major 
focus of the research included the area of learning 
disabilities but the delivery service of the 
consultation model incorporates all mildly handicapped 
students. 
Collaborative consultation is a important model 
that must be considered as an approach of offerinf the 
least restrictive environment for students as mandated 
by P.L. 94-142. Studies indicate that we, as educators 
must move from using a curriculum based on 
categorization into a curriculum based on intervention. 
This type of intervention calls for all teachers, 
parents and administrators to share the ownership of 
the responsibility. Children with problems do not 
Ilbelong ll to one program only. Through cooperation, 
more individualized teaching becomes possible as each 
member of the team can use his/her specialized skills 
'';' .. 
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to best meet the student's needs. As professionals, we 
must seek out others who have pertinent information, 
materials and strategies. In this way teachers become 
partners with a mutual focal point-- the child. Some 
recommendations for achieving this partnership are: 
1.	 The administration needs to support and 
encourage a mutual problem-solving 
approach. 
2.	 Faculty in-services need to present 
collaborative problem solving techniques. 
3.	 Time needs to be appropriated for 
interaction of teachers to discuss 
problems and issues. 
4.	 Jargon language needs to be avoided so 
the entire team is on a common level of 
reference. 
5.	 Mutual respect and positive reinforcement 
of others need to be incorporated into 
the mutual problem solving process. 
· The goal of consultation is to help the school 
staff develop a partnership in which problems and 
solution are equally shared. This approach not only 
creates a multidisciplinary ethic in the school but it 
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also sets up a support system for all students who need 
it. 
The role of an educational consultant is a 
multifaceted and sensitive one. The skills of being a 
good consultant can be learned and need to be 
incorporated as part of teacher education in the 
colleges. More programs need to be designed to prepare 
consultant teachers for the future needs of a 
noncategorical service model. 
>L. 
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